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Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Slavery Conditions 

Abstract

During this unit of study, students discover that slaves were brought from Africa and the Caribbean to work in difficult circumstances in the United States. Students explore the perspectives of the slave owner and the changes in perceptions of northern citizens leading to the end of slavery in northern states and later in all of the states.
Focus Question:

1. What was life like for slaves in America?
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	Benchmark
	Assessment Task
	Concepts

	SS.4.1.7 2007

The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
SS.4.1.16 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Distinguish fact from opinion and fact from fiction in historical documents and other informational resources and identify the central question each narrative addresses.

SS.4.1.17 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Using primary and secondary sources and online source materials, construct a brief narrative about an event in Indiana history.
	Explain in writing, from the point of view of a slave owner, why they own slaves and what the slaves do. (4.1.7)
Persuade peers that their view of slavery is correct and how they are trying to change slavery, or what they are doing to perpetuate it. (4.1.7)

Create a Venn Diagram to compare their living conditions to that of slaves (4.1.7).

Examine 1850-1860 newspapers online, analyze the movement of slavery through the United States, form arguments for or against the expansion of slavery, and then write a letter to a congressman from that time to express their opinion to the congressman. Then the student offers opinions as to what laws they think the congressman should propose in response to slavery (4.1.7; 4.1.16; 4.1.17)
	Slavery

Freedom

Property




Catalog of Lessons
Lesson 1: How Slavery Began in the Colonies

Using a globe the students complete a map activity. Students track the route that slaves took to come to America. 

Students read three reports of how the first slaves came to the colonies: “Mystery of Va.'s First Slaves Is Unlocked 400 Years Later” by Lisa Rein,
 “The Thomas Jefferson Papers Series 8. Virginia Records Manuscripts. 1606-1737,”
 and “Blurred Racial lines: Johnson Family.”
 After reading each article students discuss three things they learned, two things they have an opinion about, and one thing they want to know more about. Does it change their opinion of history, why or why not? 

Students put together three newspapers.  The class divides into three groups; each group is responsible for creating a paper for the era of the article they are assigned. Each paper should have a front-page story (their story), an economics page (the current state of the economy), a lifestyles page (how people are living), gossip page (anything that is pertinent to this era), and a futuristic page (this page must show the pros and cons of the cover story).
Lesson 2: Slavery Conditions

The teacher reads excerpts from If You Lived When There Was Slavery in America by Anne Kamma aloud to introduce the topic of slavery .
 After reading, the teacher and students discuss the conditions in which slaves lived. After the teacher divides the students into pairs, they create a Venn Diagram to compare their living conditions to the living conditions of slaves. By comparing these two living conditions, the students better understand slavery and how life has changed since slavery became illegal in the United States.

Ask the students if they know what slavery is and have them explain it in their own words. Students create a chart that states what they already know about slavery and some things they may want to learn about the topic.  Read the book The Middle Passage: White Ships/Black Cargo.
 After reading the story, give the students an opportunity to discuss three things they learned, two things they have an opinion about, and one thing they want to know more about. Students write about slave conditions in their journal. 

Lesson 3: Slavery in the South 

Use maps of the Southern United States to determine what direction to run depending on the state in which you lived. Through discussion of first person narratives from William Still, the students learn about how plantations worked in the South .

Sources for maps:

“Agriculture and Slavery” (http://www.mpsaz.org/jefferson/staff/tepeterson/social_studies/history_maps/1860/images/agriculture.and.slavery.map.gif)

“Slave Crops in the American South: 1860” (http://roebuckclasses.com/maps/usmap/map16.jpg)

“File: US Slave Free 1789-1861.gif” (http://upload.wikimedia.org/wikipedia/commons/8/85/US_Slave_Free_1789-1861.gif)

“Civil War Map.gif” (http://coolkidlit-4-socialstudies.pbworks.com/f/Civil%20War%20Map.gif)

Lesson 4: Slavery as Seen by the North

Using the Charleston Mercury newspaper, the students read about slave sales and how slaves worked.
 Through primary and secondary sources the students examine how the opinions on slavery started to change in the mid-1850s.
Primary sources:

Letter—John Brown to Mary Brown, November 28, 1850 (http://www.familytales.org/dbDisplay.php?id=ltr_job2197)

Letter—John C. Calhoun to Andrew Pickens Calhoun, January 12, 1850 (http://www.familytales.org/dbDisplay.php?id=ltr_jcc6301)

Life of Amos A. Lawrence, With Extracts From His Diary and Correspondence (http://archive.org/details/lifeofamosalawre00lawr)

Secondary sources:

Article—“A Slaveholder’s Diary” (http://opinionator.blogs.nytimes.com/2010/11/11/a-slaveholders-diary/)

Article—“1800s-1850s: Expansion of slavery in the U.S” (http://www.msnbc.msn.com/id/24714472/ns/us_news-gut_check/t/s-s-expansion-slavery-us/#.UJckPKBKbFk)

Article—“Dred Scott v. Sandford, 1857” (http://www.phschool.com/curriculum_support/interactive_constitution/scc/scc09.htm)

Article—“Abolitionist Sentiment Grows: 28d. Harriet Beecher Stowe — Uncle Tom's Cabin” (http://www.ushistory.org/us/28d.asp)

Article—“Rise of the Republican Party in the 1850s Brings Victory in 1860” (http://suite101.com/article/rise-of-the-republican-party-in-the-1850s-brings-victory-in-1860-a224423)

Lesson 5: Changes are coming

Students make a map of when and where slavery ended in the United States. 
Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Slavery Conditions
Assessment Task 1
Abstract

This task is designed to assess students’ knowledge about slave ownership.  Through investigation students discover why slavery was an accepted practice. Through a first person narrative in which they are slave owners, they explain their use of slaves, why slaves are an important part of their lifestyle, and the way that they treat their slaves.

Prompt 

The teacher does a first person presentation about a slave who was treated well by his/her masters. Students discuss slave owners and how they treated their slaves.
Directions 

(After the teacher’s first person presentation)  “Do you think that all slaves were treated badly by their masters?” “What do you think slave owners had the slaves do?” “Each of you are going to do your own research using the websites “Slavery in the North” (http://www.slavenorth.com/)
 and “The Geography of Slavery in Virginia” (http://www2.vcdh.virginia.edu/gos/).
 With the information that you find create a first person narrative like I did. However, instead of being a slave, you are going to be a slave owner. You explain what you do, how many slaves you have, what work slaves perform, and how you treat your slaves. You present your first person narrative to the class and to the county historical society. 
Find out more about modern slavery at “Invisible: Slavery Today” (http://freedomcenter.org/slavery-today/),
 and compare historic slavery to modern slavery.

Procedure 

The students create a first person narrative representing a slave owner. They include in their presentation two props, and inform their audience of what they do, how many slaves they have, what work the slaves perform, and how they treat their slaves. Their presentation must be at least five minutes long, but no longer than ten minutes. They present their first person presentation to the class and to the county historical society.

Scoring Rubric
	Benchmark
	1
	2
	3
	4

	SS.4.1.7 2007

The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
	The students write a journal entry from the point of view of either a slave owner or a non-slave owner by using one citation from diaries or journals, to determine how people from the North or South felt about slavery.
	The students write a journal entry from the point of view of either a slave owner or a non-slave owner by using 2 citations from diaries or journals, to determine how people from the North or South felt about slavery. Include one thing a person from the opposing side would say.
	The students write a journal entry from the point of view of either a slave owner or a non-slave owner by using 3 citations from diaries or journals, to determine how people from the North or South felt about slavery. Include one thing a person from the opposing side would say.
	The students write a journal entry from the point of view of either a slave owner or a non-slave owner by using more than 3 citations from diaries or journals, to determine how people from the North or South felt about slavery. Include one thing a person from the opposing side would say.


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Slavery Conditions 

Assessment Task 2
Abstract 
Students persuade their peers that their viewpoint of slavery is correct and how they are trying to change slavery or what they are doing to perpetuate it.
Prompt 

Students read through today’s newspaper. Students discuss the difference in the writing in the newspaper and in books. Students read “Mystery of Va.'s First Slaves Is Unlocked 400 Years Later” By Lisa Rein,
 “The Thomas Jefferson Papers Series 8. Virginia Records Manuscripts. 1606-1737”
 and “Blurred Racial lines: Johnson Family.”

Directions

After reading the articles, the students divide into 3 groups. Each group selects an article for a newspaper.
1. The groups divide the parts of the paper among the members. Front-page, economics, lifestyles, gossip page, and futuristic.
2. Students research their topic and era.

3. Students write their article.

4. Students put together their newspaper. 

5. After completing the paper, they present it to the class.

6. Students discuss how the events discussed in the paper affect us today good things that came from these events, and bad things that come from these events?
Go to the Free the Slaves website (https://www.freetheslaves.net/SSLPage.aspx)
 to look at the map of slavery in the modern world. Find three places where modern slavery is still practiced.
Procedures

As a class read the articles.  After reading the articles discuss the information learned.  

· How did this affect the country and individuals?   

· How did this help the economy?  

· What made this action acceptable or unacceptable? 

After reading and discussion students divide into 3 groups and select an article.  Students research and write newspaper articles. Students display newspapers at the town’s historical society.

Scoring Rubric
	Benchmark
	1
	2
	3
	4

	SS.4.1.7 2007

The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
	No position on slavery taken
	Not certain if their view of slavery is correct
	Assert that their view of slavery is correct 

	Persuade their peers that their viewpoint of slavery is correct 


	SS.4.1.16 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Distinguish fact from opinion and fact from fiction in historical documents and other information resources and identify the central question each narrative addresses.
	No  examples of how they are trying to change slavery or no examples of what they are doing to perpetuate it.
	1 example of how they are trying to change slavery or 1 example of what they are doing to perpetuate it.
	2 examples of how they are trying to change slavery or 2 examples of what they are doing to perpetuate it.
	3 examples of how they are trying to change slavery and 3 examples of what they are doing to perpetuate it.

	SS.4.1.17 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Using primary and secondary sources and online source materials, construct a brief narrative about an event in Indiana history.
	No sources used.
	Article used 1 source.
	Article used 2 sources.
	Article used 3 sources.


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Slavery Conditions 
Assessment Task 3: Slavery Conditions

Abstract

The purpose of this task is to assess students’ understanding of the differences between the living conditions of slaves and the living conditions of people today. By comparing and contrasting these two living conditions, the students better understand slavery and how life has evolved since slavery became illegal in the United States.

Prompt
 If You Lived When There Was Slavery in America by Anne Kamma

Venn diagrams made from two paper plates stapled together

Directions

“Using two paper plates, create a Venn diagram in order to compare the condition of slavery to how you live today. Use the information from the book we read, If You Lived When There Was Slavery in America by Anne Kamma, to help you fill in your diagram. I expect your diagram to consist of at least eight characteristics of living conditions today, eight characteristics of living conditions of slaves, and three similarities between the two. After you have completed your Venn diagram, meet with a partner to share your work before turning your diagram in to be graded.”

Watch a video on the GoodWeave website (http://www.goodweave.org/home.php).
 Compare your life to the life of these children.

Procedure

Obtain many copies of If You Lived When There Was Slavery in America by Anne Kamma so that students can reference the book throughout the lesson. On the day of the lesson, read excerpts of the book aloud before explaining the Venn diagram assignment to the students. After explaining the task and teacher expectations, give each student a Venn diagram made of paper plates and allow them to begin comparing and contrasting slave living conditions with the students’ living conditions. As the students work, continue to read the book aloud so that the students hear more examples of living conditions for slaves. After the students complete their diagrams, they pair with the person sitting next to them to share their work. Contact the local historical society and ask if the students can share their Venn diagrams with historical society members at the next meeting.
Scoring Rubric
	Benchmarks
	1
	2
	3
	4

	Each student creates a paper comparing living conditions today to living conditions of slaves (SS.4.1.6).
	Creates a paper with zero to two characteristics of living conditions today, zero to two characteristics of living conditions of slaves, and zero similarities between the two types of living conditions.
	Creates a paper with three to five characteristics of living conditions today, three to five characteristics of living conditions of slaves, and one similarity between the two types of living conditions.
	Creates a paper with six to seven characteristics of living conditions today, six to seven characteristics of living conditions of slaves, and two similarities between the two types of living conditions.
	Create a paper with eight or more characteristics of living conditions today, eight or more characteristics of living conditions of slaves, and three or more similarities between the two types of living conditions.




Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Slavery Conditions 

Assessment Task 4
Abstract 

This task is designed to assess students’ knowledge of the different views of slavery during 1850-1860. Students examine 1850-1860 newspapers online and analyze the movement of slavery through the United States. Students form arguments either for or against the expansion of slavery. Finally, students write a letter to a congressman from the time expressing their opinion. The students should offer opinions as to which laws they believe the congressman should pose in response to slavery. 

Prompt 

· Newspaper articles for students to read about those who are pro or against owning slaves:

“Documents: Newspaper Material.” http://www2.vcdh.virginia.edu/gos/news.html

· A summary of different views of slavery for students to refer to while writing their letters. 

· An example of a letter written to a congressman. 

Directions

“We have discussed different opinions of slavery. We discussed opinions of slave owners, why they had slaves, and how they used slaves. First, I want you to look through these newspaper articles about slavery. I want you to analyze the different opinions of slavery throughout the United States. Watch for the movement of viewpoints through the United States. Next, form arguments for and against slavery using the information you previously learned about slavery from the information you gathered from the newspaper articles. Finally, use your arguments to write a letter to a congressman from the time period expressing your opinion for or against slavery.”
Compare two of these stories from “About Slavery: Activists Speak” (https://www.freetheslaves.net/SSLPage.aspx?pid=646) 
 from modern abolitionists with the stories of historic abolitionists. 
Procedure

Prepare the newspaper articles for the students by printing and making copies of the desired slavery articles. Create a list of different viewpoints of slavery. Create an example letter to a congressman for the students to follow as a template. Read the directions to students, share the scoring rubric with them, and respond to any questions they might have about the assignments. Students then share these letters with the county historical society sharing what they have learned about slavery through writing the letters. 
Scoring Rubric

	Benchmark
	1
	2
	3
	4

	SS.4.1.7 2007

The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
	Describes the law
	Describes the law and offers opinions
	Describe laws and offers opinion about response to slavery
	Describe laws and offers multiple opinions about response to slavery

	SS.4.1.16 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Distinguish fact from opinion and fact from fiction in historical documents and other information resources and identify the central question each narrative addresses.
	Writes a letter 
	Writes a letter to a congressman
	Writes a letter to a congressman about slavery
	Writes a letter a congressman and expresses opinions of slavery

	SS.4.1.17 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Using primary and secondary sources and online source materials, construct a brief narrative about an event in Indiana history.
	Forms argument but is unable to support argument
	Forms argument and offers one example from article 

both for and against
	Forms argument and offers two examples from article 

both for and against
	Forms argument and offers three or more examples from article both for and against


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Efforts to End Slavery

Abstract: Students learn how slavery was abolished in the North shortly after the American Revolution, how Black people were asked to migrate through the American Colonization Society, how slavery was boycotted through the Free Labor Goods movement, and how African Americans were encouraged to stay out of free states.  

Focus Questions:
1. How did people try to end slavery prior to the Civil War?

2. How did African Americans experience life in free states?

Instructional Resources:
Books:
Coffin, Levi. Reminiscences of Levi Coffin. New York: Arno Press, 1968.
Hurd, John C. The law of freedom and bondage in the United States. New York: Negro 

Universities Press, 1862. http://archive.org/details/lawfreedombondag01hurdrich (accessed December 4, 2012). 

Documents: 

Library of Congress. “Northwest Ordinance.” Virtual Services Digital Reference Collection, 

Web Guides, Primary Documents, 1763-1815. http://www.loc.gov/rr/program/bib/ourdocs/northwest.html (accessed November 1, 2012). 

Indiana Historical Bureau. “Constitution of 1816.” http://www.in.gov/history/2460.htm 

(accessed November 1, 2012). 

Indiana Historical Bureau. “Indiana Constitution of 1851.” Indiana Historical Bureau, 

Shop, Books Listed by Topic, The Indiana Historian. http://www.in.gov/history/2466.htm (accessed October 14, 2012). 

Ionita, Cristian. “Slavery: 1776-1849.” Educational Maps. 

http://www.edmaps.com/Slavery_1776-1849.jpg (accessed September 28, 2012). 

Video Clips:

Avreconline. “Barclays Corporate Recruitment Video - Amazing!” YouTube. Online 

video clip. 2010. https://www.youtube.com/watch?v=iSSMZgo1640 (accessed November 16, 2012). 

Maxwalsh92. “New USMC Recruiting Video.” YouTube. Online video clip. 2006. 

https://www.youtube.com/watch?v=UFeHoMhuz7A (accessed November 16, 2012). 

Websites:

BBC. “NEWS: US 2012 Election Results.” BBC News, US & Canada. 

http://www.bbc.co.uk/news/world-us-canada-20009195 (accessed November 28, 2012). 

Cable News Network LP, LLLP. “Election Results: U.S. President.” CNN.com, Election 2004. 

http://www.cnn.com/ELECTION/2004/pages/results/president/ (accessed November 1, 2012).

City of Baton Rouge/Parish of East Baton Rouge. “Join the Criminal Justice 

Professionals of Tomorrow…” Baton Rouge Police Department. http://www.brgov.com/dept/brpd/Images/RecruitAd1012.png (accessed November 16, 2012). 

Encyclopædia Brittanica. “American Colonization Society.” 

http://www.britannica.com/EBchecked/topic/19587/American-Colonization-Society (accessed November 16, 2012). 

Indiana Department of Natural Resources. “The Underground Railroad in Indiana.” 

Division of Historic Preservation, Identifying Resources, Underground Raildroad. http://www.in.gov/dnr/historic/files/ugrr_history.pdf (accessed November 16, 2012). 

Langholmen Football Club. “Do You Want To Play International?” The Local: Sweden’s 

News in English, Blogs, Stripes News. http://www.thelocal.se/blogs/stripesnews/files/2012/11/Screen-shot-2012-11-01-at-11.34.03-PM.png (accessed November 16, 2012).

Library of Congress. “Colonization.” Exhibitions, The African-American Mosaic. 

http://www.loc.gov/exhibits/african/afam002.html (accessed November 16, 2012). 

NPR. “2008 Election Map.” News, Politics, Election 2008. 

http://www.npr.org/news/specials/election2008/2008-election-map.html#/president?view=race08 (accessed November 13, 2012). 

RealClearPolitics. “1996 Electoral College.” Real Clear Politics. 
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	Benchmarks
	Assessment Tasks
	Key Concepts

	SS.4.1.6 

Statehood: 1816 to 1851. Explain how key individuals and events influenced the early growth of and changes in Indiana.
SS.4.1.15 

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Create and interpret timelines that show relationships among people, events, and movements in the history of Indiana.

SS.4.3.10 

Human Systems: Identify immigration patterns and describe the impact diverse ethnic and cultural groups have had on Indiana.

SS.4.3.11 

Environment and Society: Create maps of Indiana at different times in history showing regions and major physical and cultural features; give examples of how people in Indiana have modified their environment over time.

SS.4.4.1 

Give examples of the kinds of goods and services produced in Indiana in different historical periods.
SS.4.4.7 
Identify entrepreneurs who have influenced Indiana and the local community.
	The purpose of this task is to assess students’ understanding of the location of slavery between 1776 and 1849 by asking the students to analyze maps of slavery, create maps of slavery, and use the maps they created to organize a timeline for the location of slavery in the United States. The student-created maps feature titles, legends, and states named and labeled as slave or free (SS.4.1.6; SS.4.1.15; SS.4.3.11).
    Design a poster to recruit free African Americans to move to Monrovia, Liberia as colonists (SS.4.1.6; SS.4.3.10). 
    Students learn about what products slaves produced and how the free labor goods movement replaced those products (SS.4.4.1; SS.4.4.7). 

    This task is designed to inform students about the treatment of Blacks in the North during the 1800s. This task looks further into how laws and regulations impacted all individuals in the state.  It elaborates on the treatment of black slaves, as well as freed blacks. Students learn about southern migration patterns and how that impacted the state’s beliefs about slavery (SS.4.1.6; SS.4.3.10). 
	Abolition

Colonization

Emancipation

Goods

Labor

Laws


Lesson 1: Location of Slavery

The class examines maps of slavery from 1776, 1787, 1800, 1821, and 1849.
 After exploring these maps and discerning the spread of slavery in the United States, the students split into five groups. Each group is given a year between 1776 and 1850 and asked to draw their own map of slavery in the United States for that year. After completing their maps, the students share them with the rest of the class and arrange the maps in chronological order to create a timeline of the location of slavery.
Lesson 2: Colonization

Students make a map of Liberia and Serra Leone in Africa and compare the history of the two countries.  They compare who established both countries, why they established the countries, when they were established, how many people came to each country, how they were governed, and what happened to the native people. 
Lesson 3: Free Labor Goods
Make a list of Free Labor Goods found in Levi Coffin’s Free Labor Goods Store. Use the Reminiscences of Levi Coffin to make your list.
 Would you only purchase labor free goods that would be more expensive, or would you purchase less expensive goods that were produced through the work of slaves? Explain. 
Lesson 4: The Rule of Law

Students read passages from the Northwest Ordinance
 and the Indiana Constitutions of 1816
 and 1851
 that describe how slavery and free black people are treated in the North. The students reflect about what they learned in their journals.  
Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Efforts to End Slavery

Assessment Task 1: Location of Slavery

Abstract

The purpose of this task is to assess students’ understanding of the location of slavery between 1776 and 1849 by asking the students to analyze maps of slavery, create maps of slavery, and use the maps they created to organize a timeline for the location of slavery in the United States. The student-create maps feature titles, legends, and states named and labeled as slave or free.

Prompt

· Maps: Slavery: 1776-1849 – found at http://www.edmaps.com/Slavery_1776-1849.jpg

· Blank map of the United States

Directions

“I have split you into groups with four students in each group. Using a blank piece of construction paper, each group creates a map to represent the prominence of slavery in the United States in a given year. One group draws a map of the United States in 1776 and other groups draw maps of the U.S. in 1787, 1800, 1821, and 1849. Trace the United States onto your construction paper using the overhead projector. Use the maps we explored earlier to help you to draw your maps of slavery in the United States. I expect the following things from your maps:

· Correctly labeled states

· Correct classification of slave and free states

· Title

· Legend


“After you finish creating your maps, each group shares its map with the rest of the class. Create a timeline for the location of slavery by attaching our maps to a bulletin board in chronological order.”

Present a positive trend and a negative trend you found across time you found using your maps of slavery.  Compare that information to the maps of political election results:

1996: http://www.realclearpolitics.com/epolls/1996/president/1996_elections_electoral_college_map.html

2000: http://www.usnews.com/usnews/news/election/map.htm

2004: http://www.cnn.com/ELECTION/2004/pages/results/president/

2008:  http://www.npr.org/news/specials/election2008/2008-election-map.html#/president?view=race08

2012: http://www.bbc.co.uk/news/world-us-canada-20009195

Present both a positive and a negative trend you see by following these election maps across time. 

Procedures

Before teaching the lesson, print large maps of the United States in 1776, 1787, 1800, 1821, and 1849.
 On the day of the lesson, analyze these maps with the students by exploring how the location of slavery changed from 1776 to 1849. After exploring these maps, split the students into five groups. Each group is assigned one map to work with more closely. Give the students the directions. After giving the students 20 minutes to work on their maps, ask each group to present their map to the rest of the class. Position the maps in chronological order on a bulletin board to create a timeline for the location of slavery in the United States. Share the timeline of maps with the local library. 

Scoring Rubric

	Benchmarks
	1
	2
	3
	4

	Each group of four students will create a map to represent the location of slavery during their assigned year. (SS.4.3.10)
	Creates a map of slavery for the given year with no title or legend. All states are labeled incorrectly, and all states are incorrectly labeled as slave or free states.
	Creates a map of slavery for the given year without a title, or legend, more than one state labeled incorrectly, and more than one state incorrectly labeled as slave or free states.
	Creates a map of slavery for the given year with a title, legend, all but 1 state labeled correctly, and all but 1 state correctly labeled as slave or free states.
	Creates a map of slavery for the given year with an appropriate title, legend, all states labeled correctly, and all states correctly labeled as slave or free states.


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Efforts to End Slavery

Assessment Task 2: Colonization
Abstract

Design a poster to recruit free African Americans to move to Monrovia, Liberia as colonist. 

Prompt

Students work together in pairs to talk about their ideas and research information before designing their own advertisement. 
Sources on the American Colonization Society:

Library of Congress, “Colonization” (http://www.loc.gov/exhibits/african/afam002.html)
 
Encyclopedia Britannica, “American Colonization Society” (http://www.britannica.com/EBchecked/topic/19587/American-Colonization-Society)

WGBH, “People & Events: American Colonization Society, 1816-1865” (http://www.pbs.org/wgbh/aia/part3/3p1521.html)

Sources on Recruitment Today: 

Posters:

Langholmen Football Club, “Do You Want To Play International?” http://www.thelocal.se/blogs/stripesnews/files/2012/11/Screen-shot-2012-11-01-at-11.34.03-PM.png

City of Baton Rouge/Parish of East Baton Rouge, “Join the Criminal Justice Professionals of Tomorrow…” http://www.brgov.com/dept/brpd/Images/RecruitAd1012.png

Videos:

“Barclays Corporate Recruitment Video - Amazing!” https://www.youtube.com/watch?v=iSSMZgo1640
 
“New USMC Recruiting Video” https://www.youtube.com/watch?v=UFeHoMhuz7A
 
Directions
In your advertisement tell why you want to move to Monrovia, Liberia as a colonist. List both the advantages and the disadvantages of moving there. Use three sources to learn about the American Colonization Society and how they settled Liberia. How do people encourage people to move to a different place today? Find an example of how people are recruited today. 

Procedure
Have students use sources to learn about American colonization of Liberia. Have them write an advertisement telling both the good and bad points of moving to Liberia. Have the students state their position on whether African Americans should move to Liberia. Have the students create their advertisements based on other recruiting posters. Have students display their advertisements at the local historical society.
Scoring Rubric 

	Benchmark
	1
	2
	3
	4

	SS.4.1.6 

Statehood: 1816 to 1851. Explain how key individuals and events influenced the early growth of and changes in Indiana.
SS.4.3.10 

Human Systems: Identify immigration patterns and describe the impact diverse ethnic and cultural groups have had on Indiana.
	Advertisement urges them to move to Liberia.
   One positive or negative point about going to Liberia. 

   A modern example of recruiting people today.
	Advertisement urges them to move to Liberia.
   Two positive or two negative points about going to Liberia. 

   A modern example of recruiting people today.
	Advertisement urges them to move to Liberia.
   Three positive or three negative points about going to Liberia. 

   A modern example of recruiting people today.

	Advertisement urges them to move to Liberia.
   Three positive and three negative points about going to Liberia. 

   A modern example of recruiting people today.


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Efforts to End Slavery

Assessment Task 3: Free Labor Goods
Abstract

Students learn about what products slaves produced and how the free labor goods movement replaced those products. 

Prompt

Students need copies of passages from The Reminiscences of Levi Coffin.
 They work with partners to determine what slaves made. They individually draw a diagram of the Coffin store.

Directions

Design a diagram of what you think Levi Coffin’s store would look like. Make sure to label each item he sells in his store. What products do you sell to replace or substitute for slave made products? Label each item as a replacement or a substitute. What advertising would you use to get people to buy, even at higher prices? What do you need to do to get people who agree or disagree with you to buy from you? How does fair trade coffee compare to free labor goods products? Why do people use or not use it? 

Procedure
Give students passages from The Reminiscences of Levi Coffin. Have them list the items that slaves produced. Have them draw and label items in his store that replaced or substituted for those items. Help students find information about Fair Trade coffee. Have them present their diagrams to the class and display their diagrams at the Levi Coffin State Historic Site.

Scoring Rubric

	Benchmark
	1
	2
	3
	4

	SS.4.4.1 

Give examples of the kinds of goods and services produced in Indiana in different historical periods.
SS.4.4.7 
Identify entrepreneurs who have influenced Indiana and the local community.
	Labels each item he sells in his store.        Advertisement included.       


	Labels each item he sells in his store.

    Labels each item as a replacement or as substitution.   Advertisement included.       


	Labels each item he sells in his store.

    Labels each item as a replacement or as substitution. 

Advertisement included.       

    Describes connection to fair trade coffee.
	Labels each item he sells in his store.

    Labels each item as a replacement or as substitution. 

    Advertisement included.       

    Includes pitch to people who agree and disagree. 

    Describes connection to fair trade coffee,


Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Efforts to End Slavery

Assessment Task 4

Abstract

This task is designed to inform students about the treatment of blacks in the North during the 1800s. This task looks further into how laws and regulations impacted all individuals in the state.  It elaborates on the treatment of black slaves, as well as freed blacks. Students learn about how southern migration patterns influence the state’s beliefs about slavery. 

Prompt

It was understood that slaves wanted to escape the South and come North, but could they really come to the North?  North of the Ohio River contained free states and there were free black settlements, but their lives were not easy.  What rights did slaves have?  What rights did freed slaves have? Were they considered safe north of the Ohio River? 
Sources—Indiana regulations:

1851 Constitution: http://www.in.gov/history/2466.htm

“The Underground Railroad in Indiana”: http://www.in.gov/dnr/historic/files/ugrr_history.pdf

This article refers to national and Indiana laws, such as the Northwest Ordinance, the “Act to Prevent Manstealing,” and regulations concerning bonds and bounties. 
John C Hurd, The law of freedom and bondage in the United States: http://archive.org/details/lawfreedombondag01hurdrich 
 


This book describes many laws and regulations relating to slavery and freedom. See especially p. 127 for information about the “Act to Prevent Manstealing,” and p. 123 and 419 for mentions of the Northwest Ordinance. 
Directions

The students research specific documents to determine how black people were treated. They learn that Northern states did not equally protect all citizens. 

The students have a class debate about whether the Indiana Constitution and regulations gave free blacks in the North a right to equal treatment. They provide 4 examples of their viewpoint. They also reference documents that aided in the development of the North today, such as the Northwest Ordinance. They work with a group on their viewpoint. Together they list at least four reasons why they think Northern states should, for example, allow voting rights, allow testimony, encourage colonization, force African Americans to post bond to enter the state, or just leave the laws on the books. Each student in the group speaks at least once. They also list how people are treated unfairly in our country today. The students perform their debate for the local Bar Association.
Procedures

The students research passages from documents provided by the teacher and write what they find in their journals. Students work in groups on their debates. 
Scoring Rubric

	Benchmark
	1
	2
	3
	4

	The American Revolution and the Indiana Territory: 1770s to 1816. Summarize and explain the significance of key documents in Indiana's development from a United States territory to statehood. SS.4.1.4 2007 
	  Provides at least 1 example of their viewpoint.
  Not everyone speaks.
  Does not cite document that helped with Indiana’s development.
  No example of unfair treatment of people today.
  Does not answer questions from audience.
	  Provides at least 2 examples of their viewpoint.
  Not everyone speaks.
  Cite 1 document that helped with development.
  Gives 1 example of unfair treatment of people today.
  Answers 1 question from the audience.
	  Provides at least 3 examples of their viewpoint.
  Not everyone speaks.
  Cites 2 documents that helped with development.
  Gives 2 examples of unfair treatment of people today.
  Answers 2 questions from the audience.
	  Provides at least 4 examples of their viewpoint.
  Each person speaks at least once.
  Cites 3 documents that helped with development.
  Gives 3 example of unfair treatment of people today.
  Answers 3 questions from the audience.


Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Anti-Slavery/Abolitionist/Underground Railroad
Abstract:

The children learn about people who were anti-slavery, abolitionist, or active on the Underground Railroad. This unit introduces the students to the content that prepares them for The Underground Railroad and Ohio River Valley Game
 where they try to attain their own freedom by the means of an interactive game. Students explore the different aspects of the Underground Railroad by doing research, creating maps, and creating narratives.
Focus Questions:

1. How did the Underground Railroad aid in freeing slaves?
2. What does an Abolitionist believe and what do they do?

	Benchmarks
	Assessment Tasks
	Key Concepts

	SS.4.1.4 2007
The American Revolution and the Indiana Territory: 1770s to 1816. Summarize and explain the significance of key documents in Indiana's development from a United States territory to statehood.
SS.4.1.7 2007
The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.

SS.4.1.15 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Create and interpret timelines that show relationships among people, events, and movements in the history of Indiana.
SS.4.1.17 2007
Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Using primary and secondary sources and online source materials, construct a brief narrative about an event in Indiana history.
SS.4.3.4 2007
Places and Regions: Map and describe the physical regions of Indiana and identify major natural resources and crop regions.

SS.4.3.10 2007

Human Systems: Identify immigration patterns and describe the impact diverse ethnic and cultural groups have had on Indiana.

SS.4.4.1 2007

Give examples of the kinds of goods and services produced in Indiana in different historical periods.
	The students work in groups to research Levi Coffin and create a poster that showed his role in the anti-slavery movement. (SS. 4.1.7 & SS. 4.4.1).
Identify how slaves escaped on the Underground Railroad by describing the route they might take and who might help or harm them along the way in narratives and on a map. Describe different sources or documents that they discovered to help create a perspective on the Underground Railroad. (SS.4.1.4; SS.4.1.7; SS.4.1.17; SS.4.3.4,)
Be able to list multiple people and groups involved in supporting the anti-slavery cause and who played key roles in helping slaves escape to freedom.  Students tell why these people and groups were important and what specific roles they played.
(SS 4.3.4)

Create a timeline beginning with when slaves were brought to America from Africa and ending in 1865 with the 13th amendment. Through their research, students document key figures and anti-slavery events. (SS.4.1.7; SS.4.1.15)
	Abolitionist

Anti-Slavery

Equality

Slaves
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Catalog of Lessons:

Lesson 1:  Anti-Slavery

Prior to this lesson students read Proceedings from the Illinois Anti-Slavery Convention, of 1837.
 Begin the lesson by discussing the document. The members of your class have read the constitution and declaration of sentiments that were recently agreed upon by the Illinois Anti-Slavery Society at their convention. Finding yourselves in general agreement with these ideas, you have met here today to form your own anti-slavery society.
As a class, create a constitution for your newly formed society. The constitution should have a one- paragraph preamble stating the beliefs of the society as regards slavery and abolition. The body of the constitution should address the following:  What is the purpose of this society?  How will the society members achieve that purpose?  Who will be eligible for membership in this society? Will you allow women to join? Free African-Americans?

Now that your society has been formed, you need to inform yourselves about the "peculiar institution" of slavery. Therefore, the President of the society (instructor) appoints several subcommittees to study a particular topic related to slavery and abolition.

Group A: The demographics of slavery
Group B: The treatment of slaves
Group C: The colonization movement
Group D: Women and the abolition movement

Allow students plenty of time to gather information from the computer lab and library.

Each group outlines the information they have gathered on a poster board or butcher paper, and presents that information to the society.

Broaden the lesson by researching and discussing slavery today.  Research Joseph Kony and Uganda and discover that children are being kidnapped and used as slaves. 

Sources on Joseph Kony and child soldiers:

The New York Times Company, “Joseph Kony”: http://topics.nytimes.com/top/reference/timestopics/people/k/joseph_kony/index.html

War Child UK, “Child Soldiers”: http://www.warchild.org.uk/issues/child-soldiers
 

Emily Drabble, “How to teach…Kony 2012.” http://www.guardian.co.uk/education/2012/apr/23/kony-2012-teaching-resources
 

Teachers: Please note that the above websites may have some material that will be sensitive for young children. See below for a site with resources for multiple age groups:

Australian Committee for UNICEF, “Children, Conflict, and War Education Kit”: http://www.unicef.org.au/Discover/Teachers/Child-Soldiers.aspx

Lesson 2:  Abolitionist

Begin the lesson by asking if anyone knows what an Abolitionist is.  Give a brief description and show the YouTube clip The Abolitionists- William Lloyd Garrison, Frederick Douglass and John Brown.
 Students write a letter from the viewpoint of an abolitionist to a person who owns slaves. The letter should be a persuasive writing trying to convince the slave owner to let the slaves go. The teacher writes ideas on the board and has students add to the list.

Lesson 3: Journal

The teacher provides students with primary and secondary sources that give the background stories of slaves who escaped on the Underground Railroad. Students learn what it was like to be a slave traveling on the Underground Railroad by reading the book Barefoot: Escape on the Underground Railroad by Pamela Duncan Edwards
 and comparing it to the book Nightjohn by Gary Paulson.
 The students create a KWL chart about their thoughts, questions, or ideas of slavery. Next, students journal about the challenges they would go through, the kinds of people they would meet, and how they survived on the Underground Railroad as an escaped slave.

The students observe the navigation of rivers, free black communities, and transportation routes influenced runaway slaves.

The teacher reads the book Barefoot: Escape on the Underground Railroad by Pamela Duncan Edwards, and students hear about a barefoot slave trying to escape his pursuers and the odds he had to overcome to survive.  Students then form small groups and discuss what the characters in the book went through to escape slavery. In the discussion, the students give ideas about how they think slaves escaped. They think deeply about the impact slavery has on one person and all they had to endure for freedom. Students discuss how they could learn how some slaves escaped. After the students have given ideas, give the students an opportunity to research the escape of slaves through the Underground Railroad.

Lesson 4: Video Game
After learning about the way slaves escaped on the Underground Railroad and the help they received from abolitionists, the students play a game based on the travels of slaves from Kentucky through Ohio, Illinois, and Indiana to Canada to become free called The Underground Railroad and the Ohio River Valley.
 The students act as slaves and have to escape to freedom in Canada before they are caught or run out of health. The students make decisions based on their endurance, route, and assistance they choose to accept.
Lesson 5: First Person Presentation

This lesson involves a first person presentation of a person from the North who was involved with the Underground Railroad such as Lyman Hoyt, Levi and Catharine Coffin, Harvey Campbell, or Robert Elliot.  
Lesson 6: Biography Poster
Students use an instructional website to learn more about the role of Levi Coffin. They work together in small groups and create a biography poster about Levi Coffin and his involvement with the Underground Railroad. Students should begin to understand what abolitionists were and how they played a part in the Underground Railroad. After working on the poster students discuss what they have learned about Levi Coffin.

“Today we are going to be researching different people who traveled on the Underground Railroad using primary and secondary sources. Can anyone help me define what these two different sources are?” The students have the opportunity to define the terms. The teacher explains when it is appropriate to use these sources. How can we tell which sources are reliable?

“Now that we know the differences between primary and secondary sources, we are going to read about people traveling on the Underground Railroad. Some of the materials that I have provided are secondary sources while others are primary. I would like you to read through some of these sources and take notes on what you find. I would like you to also write down whether you think the sources are primary or secondary.”

Lesson 7: Simulation
Introduce this lesson by asking the students if they know what the Underground Railroad (UGRR) is.  Students create a KWL Chart. After giving a brief definition of the UGRR, show the simulation “The Underground Railroad by National Geographic.

Lesson 8: Underground Railroad Map

Slaves had to cross the northern states on their way to Canada.  Have the student’s research how the slaves were able to escape without being caught.  (i.e. UGRR conductors, following the North Star, safe houses.) The students use this website from the Department of Natural Resources, http://www.in.gov/dnr/historic/4120.htm,
 to create background knowledge of the participating counties that supported the Underground Railroad. The teacher explains the history behind the boundaries and dots on the website. The students look at transportation north of the Ohio River and how this had a positive and negative impact on the Underground Railroad. The students show different transportation routes by creating a map of the North as a class and create rivers, major roads, and railroads throughout the state. They research what was normally transported on these different routes and incorporate that on their classroom map. Students work in small groups to create a map and should be able to tell why these routes were good or bad or if some routes were better than others.
Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Anti-Slavery/Abolitionist/Underground Railroad
Assessment Task 1

Abstract 

The students work in groups to research Levi Coffin and create a poster to present to the class that shows his role in the anti-slavery movement. 

Prompt

Load instructional websites about Levi Coffin for students. Have students explore the websites by writing down important events in Levi Coffin’s life: “Levi Coffin House: State Historic Site” (http://www.waynet.org/levicoffin/default.htm)
 and WGBH (http://www.pbs.org/wgbh/aia/part4/4h2946.html).
 They can also use the book Levi Coffin and the Underground Railroad.
 Have the students gather in small groups to create posters about Levi Coffin and his role in the Underground Railroad. Allow for discussion about what your students learned about Levi Coffin.

Directions 

“Who has heard of the Underground Railroad? What are some things you know about the Underground Railroad?”

“Today, in groups of two or three we are going to look at one man who played a role in the Underground Railroad. His name is Levi Coffin. We are going to explore websites about the life of Levi Coffin. You need to find and write down some key events from his life. Be looking for what his role was as an Abolitionist and in the Underground Railroad.”

“Write an essay about Levi Coffin. List positives and negatives of what it would have been like to spend the night in Levi Coffin’s home as a runaway slave.” 

“As a group, create a poster that illustrates the most important facts about Levi Coffin. Illustrate your poster. You will be evaluated on your presentation of the information you have found.” 

“Review what you learned about Levi Coffin.” 

“After the review, we are going to hang your posters along with your essays in the public library.”

“I want you to think about the 21st century vs. the 19th century. Do you think there is still slavery in the United States today?”

Procedure 

The students begin their research at “The Underground Railroad by Levi Coffin: 1850” (http://www.nationalcenter.org/UndergroundRailroad.html)

and “Aboard the Underground Railroad: A National Register Travel Itinerary” (http://www.nps.gov/history/nr/travel/underground/).
 From these websites, the students utilize the links to continue their search.
Once the students have completed their presentations, they get together in groups of four to discuss the positives and negatives of Levi Coffin’s life. They list at least 5 positives and 5 negatives attributes of Levi Coffin, and present them to the class. 

Allow them to work on the poster. After all the students have created their posters in their groups, they present their board and information in front of their peers. 

The students discuss whether they think slavery is still going on in our country today.  

The students, in groups of four, research information on illegal immigration to determine who helps Mexican immigrants cross the border. The class comes back together to discuss their findings. 

Scoring Rubric

	Benchmarks
	1
	2
	3
	4

	Give examples of the kinds of goods and services produced in Indiana in different historical periods (SS. 4.4.1)
	Students explain how Coffin sold Free Labor Goods in his store
	Students explain how Coffin sold Free Labor Goods in his store, how he was a director of the state bank of Indiana, or how he processed hogs
	Students explain how Coffin sold Free Labor Goods in his store, how he was a director of the state bank of Indiana, and how he processed hogs
	Students explain how Coffin sold Free Labor Goods in his store, how he was a director of the state bank of Indiana, how he had a linseed press to make paint, and how he processed hogs

	Students explain the roles of various individuals, groups, and movements in the social conflicts leading to the Civil War. (Individuals, Society, and Culture) 4.1.7
	Student tells how Levi Coffin participated in the Underground Railroad
	Student tells how Levi Coffin participated in the Underground Railroad, Free Labor Goods Movement
	Student tells how Levi Coffin participated in the Underground Railroad, Free Labor Goods Movement, and supported Abolitionist speakers or newspapers
	Student tells how Levi Coffin participated in the Underground Railroad, Free Labor Goods Movement, supported speakers on Abolitionism, and supported Abolitionist newspapers


Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Anti-Slavery/Abolitionist/Underground Railroad

Assessment Task 2
Abstract

Identify how slaves escaped on the Underground Railroad by describing the route they would take and who might help or harm them along the way in narratives and on a map. Describe different sources or documents that the students discover to help create a perspective on the 

Underground Railroad.
Prompt

Students learn how slaves traveled on the Underground Railroad. The students get a map of counties. The students use the Department of Natural Resources website (www.in.gov/dnr/historic/4120.htm).
 This website has the counties that were involved in the Underground Railroad, and important places and people that impacted the movement in those counties. Small groups of students choose to start their escape from one of the following counties: Warrick County, Harrison County, or Floyd County. The students use the information in each county to develop an escape route to freedom. Once the students complete their routes in their small groups, they explain why they chose the route they did, giving specific reasons for selecting that route. 

As a class, students cut out a large piece of paper to draw their map of an Ohio River state. Students use the classroom computers to research the different types of transportation routes in the Midwest at this time. They also research how slaves got north of the Ohio River and what types of transportation routes they used. 

The students get materials such as books, journal entries, and websites to research how slaves escaped. Some materials could be the Underground Railroad page from Eastern Illinois University (http://www.eiu.edu/~eiutps/underground_railroad.php),
 the book If You Traveled on the Underground Railroad by Ellen Levine,
 and Escape From Slavery: Five Journeys to Freedom by Doreen Rappaport.
 

Source on transportation connecting cities: 

Conner Prairie Interactive History Park, “Taming the Wilderness: Rivers, Roads, Canals, 

and Railroads” (http://www.connerprairie.org/Learn-And-Do/Indiana-History/Exhibitions/Taming-the-Wilderness.aspx)

Directions
“After you have read at least 3 sources (including primary and secondary), I would like you to come up with a brief narrative from the perspective of a person who traveled on the Underground Railroad or from the perspective of a slave catcher. The person you are going to write for is traveling north of the Ohio River, so you may need to reference what we learned earlier in the week describing geography. In the entry you are going to list why your person is escaping slavery. If you want, you could also do your journal entry on a slave hunter and try to see it from their point of view.”

“I would like you to include five reasons for others to agree with your perspective. Provide evidence from sources. They should include why you feel slavery should be kept or why you think it should be abolished. I would especially like to hear some ideas on why slavery should have been kept. Do not be afraid to explore that side of the argument.”

“At the end of your journal entry I would like you to write just a few sentences on your opinion of primary and secondary sources. Should one be used over the other? Should we believe one more than the other? Which one did you find more helpful/reliable when writing your entry and doing your research?”

“After your journal entries are completed, you will turn them in to be graded. Later, you will be doing your diary/journal entry as a presentation for members of the community along with another presentation I will discuss later. You will dress similar to your character and pretend to be them. You will have to memorize the information you write about in your journal entry in order to perform it to the community members. You will be graded on whether all of your requirements for the journal entry are met in the presentation.” 

“Today we are going to look at how the slaves may have reached a free state. We will look at the transportation options they may have had and different routes they may have taken. Cut a big piece of paper and as a class draw a state north of the Ohio River. Work together research different forms of transportation. Find positives and negatives for taking each route. Which routes took less time, offered safety, or posed risks? Railroads, roads, and rivers were the transportation of this time. Draw these routes on our map. At the end of the unit present the routes you think are best to take and how they will compare with the 21st century.”

“The slaves on the Underground Railroad experienced many hardships like swimming across rivers, walking hundreds of miles, hiding from their captors, and risked physical danger. Think about the questions on the board before you begin writing; please be as descriptive as possible.” The questions include, but are not limited to:

· If you were a slave, how would you hide from a captor?

· Who do you think you would meet on your journey?

· What would be your plan for survival? How would you find food, shelter, and medical care?
· Can you find homes or places in a state north of the Ohio River that were stops on the Underground Railroad?

· What were the pros and cons for slaves escaping from their owners? 

“When you are ready, write a detailed journal entry that you will share with a group of peers.”
Procedure 

The students focus on railroads, rivers, and major roads that ran through states north of the Ohio River. The transportation routes both postitively and negatively affected the Underground Railroad. Together, the class members create a map of the land north of the Ohio River and label the transportation routes on their map. The students today cut a big piece of paper. Make sure the students get a neutral color so they can see their map. The students trace a picture of the land north of the Ohio River onto the paper. They work together in small groups on the classroom computers to research the different transportation routes north of the Ohio River around the time of the Underground Railroad. This includes railroads, rivers, and major roads. They see what was transported on these routes at this time and if the routes were effective for the slaves. Once the students collect their research they draw the different transportation routes on their map of the land north of the Ohio River show different ways the slaves could make it to freedom north of the Ohio River. To bring everything together, students present their map. They must cover:

· Of the different routes north of the Ohio River, what are the best ones to take? 

· Present three positive and negative reasons for each route. 

· How does their route compare from the routes of the 19th century to the 21st century? 

· Considering ease and time, compare the 19th to 21st century routes.

At the end of the unit hang student map in public library’s display case. 

Locate a county map of land north of the Ohio River. The students use this map to develop an escape route, starting from Warrick County, Harrison County, or Floyd County, through Indiana to Canada. The students use the page on the Department of Natural Resources website, www.in.gov/dnr/historic/4120.htm.
 This website documents important places and people on the Underground Railroad by county. Prepare a sheet of paper for the students to put their reasoning for choosing their routes. Project the directions on the smart board, and also go over them with the students. Students work with the county historical society to determine what their county did during the Underground Railroad. The students then present their escape routes to the members of the society. The students ask the members if they have any stories about Underground Railroad activity in the county. After the students have presented their information, create an outdoor simulation of immigration. A third of the class take the role the Mexican Immigrants trying to illegally cross the U.S. cross the border, a third will be the U.S. border patrol, and the last third are employers of the Mexican Immigrants. If the students make it all the way to the employer, they find that they are stuck working there for a long period of time, because the employer pays them very low wages. 

This task is designed to assess the student’s knowledge of what slaves in Indiana, Ohio, Illinois, and Kentucky went through to travel on the Underground Railroad to escape to freedom. The fourth grade students identify primary and secondary sources and use these sources to create narratives about people who traveled on the Underground Railroad. They read about people who traveled on the Underground Railroad and take notes. The students demonstrate their knowledge of immigration patterns for escaped slaves. They create an escape route, using a map from the 1850s-1860s, from the Ohio River to Canada. Once the students have prepared their route, they explain why they chose the route they created with specific reasons. The narratives that the students write are in the first person. Students read their journal entries to the people at a local nursing home.

Scoring Rubric 
	Benchmark
	1
	2
	3
	4

	Explain the importance of major transportation routes, including rivers, in the exploration, settlement and growth of Indiana and in the state’s location as a crossroad of America. (4.3.9)
	They do not show rivers, major roads, or railroads.
	They show 2 rivers, 2 major roads, or 2 railroads.
	They show 3 rivers, 3 major roads, and 3 railroads.
	Show 4 rivers, 4 major roads, and 4 railroads.

	Identify possible immigration patterns for escaped slaves and describe the reasoning for these routes. (SS 4.3.10)
	Students created an escape route with at least 1 specific reason for constructing the route.
	Students created an escape route with at least 2 specific reasons for constructing the route.
	Students created an escape route with at least 3 specific reasons for constructing the route.
	Students created an escape route with at least 5 specific reasons for constructing the route.


Course Title: Underground Railroad in the Ohio River Valley
Grade Level: Fourth Grade

Unit: Anti-Slavery/Abolitionist/Underground Railroad
Assessment Task 3
Abstract

Be able to list multiple people and groups that were involved in supporting anti-slavery activities and who played key roles in helping slaves escape to freedom.  Students tell why these people and groups were important and what specific roles they played.
Prompt

The teacher reads People of the Underground Railroad by Tom Calarco.
 In a whole-class discussion, the teacher asks the students to name characteristics of John Rankin, Levi and Catherine Coffin, and Lyman Hoyt that made them influential and valuable people working on the Underground Railroad. The students create a class list of traits and qualities that are important in a leader. Why did they help people in spite of the consequences? 

Directions

While John Rankin was not a slave, he found that by believing in making a difference and being brave, he was able to become an influential conductor on the Underground Railroad. Besides John Rankin, there are many other influential people like William Beard and George DeBaptist, who were also conductors on the Underground Railroad. The books available for the students to read include Levi Coffin, Quaker: Break the Bonds of Slavery in Ohio and Indiana by Mary Ann Yannessa.
 Students also use websites to learn about Lyman Hoyt, starting with this page from the Indiana Historical Bureau: (http://www.in.gov/history/markers/6.htm)
 

Today we are going to look at people who helped slaves escape on the Underground Railroad. While reading, you need to take notes about what your specific person did to help people on the Underground Railroad. You should look at where he or she lived and worked, how he or she provided aid to people, and what he or she risked by helping. Explain why he or she is remembered now. What were the pros and cons of being a stationmaster on the Underground Railroad?
Find out how Canadians remember the people who came looking for freedom through the Underground Railroad and evaluate it. Does Canada do as well as, better than, or a poorer than we do of remembering our history? 
Procedure

Students use primary and secondary sources to answer the questions about people who worked on the Underground Railroad. Have the students present their information to the class before sharing with their local historical society.

Scoring Rubric

	 Benchmark
	1
	2
	3
	4

	Use primary, secondary, and online sources to construct a brief narrative about an event/person in Indiana. (4.1.17)
	Uses no primary sources and one secondary source.
	Uses at least 2 primary sources or secondary sources.
	Uses at l primary source and at least 2 secondary sources.
	Uses at least 2 primary and at least 2 secondary sources.

	SS.4.1.7 2007
The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
	Explains  rationale for  aiding slaves.
	Explains  rationale for  aiding slaves. 

   Lists 4 ways they aided people.
   Lists 3 different risks.
	Explains rationale for aiding slaves. 

   Lists 4 ways they aided people.
   Lists 3 different risks.
   Lists an example of how these people are recognized today.
	Explains rationale for aiding slaves. 

   Explains association to groups.
   Lists 4 ways they aided people.
   Lists 3 different risks.
   Lists an example of how these people are recognized today.


Course Title: Underground Railroad in the Ohio River Valley

Grade Level: Fourth Grade

Unit: Anti-Slavery/Abolitionist/Underground Railroad
Assessment Task 4
Abstract

Create a timeline beginning with when slaves were brought to America from Africa and ending in 1865 with the 13th amendment. Through their research, students document key figures and anti-slavery events.  (SS.4.1.7; SS.4.1.15)
Prompt

Aunt Harriet’s Underground Railroad in the Sky by Faith Ringgold.

Directions

“By this point you have a lot of knowledge about slavery, anti-slavery, abolitionists, and the Underground Railroad.  You are going to work in small groups to create a timeline that begins with the slaves being transported to America and ends in 1865 with the 13th amendment abolishing slavery.  You are to include people, places, events, documents, and laws that had a significant impact on a state north of the Ohio River. Place five events that helped slaves toward freedom and five events that kept them enslaved. In addition find one event in the present that documents slavery in the world today. You may use the computer lab and library to further your research.”

“When each group has finished their timeline, present them to the class.  Once all groups have presented, the class will create one giant timeline using the most important facts and information from each group’s timeline. When we have completed this class timeline, we will share it at the local library.”

“What does the Free the Slaves website believe will end slavery? https://www.freetheslaves.net/SSLPage.aspx?pid=341
 What four actions do they take to end slavery?”
Procedure

In small groups the students create a timeline of this time period starting with the arrival of slaves and ending in 1865 with the 13th amendment abolishing slavery.  Please read the student directions for what needs to be included in the timeline.  When all groups finish and present to the class, help the students decide on the most important information to put on the large class timeline.  The timeline will be a part of the local libraries 1800’s exhibit and will be viewed by the public, so please make sure the timeline is attractive and has accurate information.
Scoring Rubric

	Benchmark
	1
	2
	3
	4

	SS.4.1.15 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Create and interpret timelines that show relationships among people, events, and movements in the history of Indiana.
SS.4.1.7 2007
The Civil War Era and Later Development: 1850 to 1900. Explain the roles of various individuals, groups and movements in the social conflicts leading to the Civil War.
	Students  do research and find less than 4 events that led to the end of slavery or less than 4 events that reinforced slavery.
	Students do research and find 5 events that led to the end of slavery or 5 events that reinforced slavery.
	Students do research to find 5 events that led to the end of slavery and 5 events that reinforced slavery.
	Students do research to find 5 events that led to the end of slavery, 5 events that reinforced slavery, and 1 item that documents slavery in the world today. 


Course Title: Underground Railroad in the Ohio River Valley 
Grade Level: Fourth Grade

Unit: End of Slavery

Abstract:

As the Union army moves South, slaves liberate themselves first as contraband and later under the Emancipation Proclamation. Slavery ends, and former slaves become citizens with the passage of the 13th, 14th and 15th Amendments. 

Focus Questions: 
1. How did the Civil War end slavery?

2. How did amendments to the U.S. Constitution attempt to change life for Black Americans? 

	Benchmarks
	Assessment Tasks
	Key Concepts

	SS.4.1.8 2007

The Civil War Era and Later Development: 1850 to 1900. Summarize the impact of Abraham Lincoln's presidency on Indiana and describe the participation of Indiana citizens in the Civil War. 
SS.4.1.9 2007

The Civil War Era and Later Development: 1850 to 1900. Give examples of Indiana's increasing agricultural, industrial, political and business development in the nineteenth century.
SS.4.1.16 2007

Chronological Thinking, Historical Comprehension, Analysis and Interpretation, Research: Distinguish fact from opinion and fact from fiction in historical documents and other information resources and identify the central question each narrative addresses.
SS.4.2.2 2007

Foundations of Government: Describe individual rights, such as freedom of speech, freedom of religion and the right to public education, that people have under Indiana's Bill of Rights (Article I of the Constitution).

SS.4.2.7 2007

Roles of Citizens: Use a variety of information resources to take a position or recommend a course of action on a public issue relating to Indiana's past or present.
SS.4.4.3 2007

Explain how both parties can benefit from trade and give examples of how people in Indiana engaged in trade in different time periods.
	Students determine how they would feed, clothe, shelter, and provide work for the Contrabands. They give reasons both for keeping them and for sending them back to their masters. (4.4.3; 4.2.7)
     African Americans wanted to fight as soldiers during the Civil War. Students are to write a letter from the perspective of an African American to President Lincoln encouraging him to allow the army to accept African American soldiers into the army (similar to the 28th Regiment of U.S. Colored Troops). (SS 4.1.8)

    Students compare and contrast two documents about the Emancipation Proclamation. Students work with a partner, discovering the significant changes of the draft and final version of the Emancipation Proclamation. Students write a brief rationale for why Abraham Lincoln might have made more than one change to the Emancipation Proclamation. 

(SS 4.1.8)

   This task is designed to assess the students’ ability to create a presentation about a citizen during the Civil War. In the presentation they discuss the role that citizens north of the Ohio River, how the citizens felt about Abraham Lincoln’s presidency, and the Emancipation Proclamation.  (SS 4.1.8; SS 4.1.9)
   The students produce a poster based on the 13th, 14th and 15th Amendments. There are three parts to the poster, including the student’s definition of the amendments and the importance of the amendments. After the students complete the posters they discuss how people had different viewpoints about the amendments. (4.2.2) 

   Students research one side of an issue and find the facts to support it in a debate. (4.1.16; 4.2.2)
	Amendments

Contraband

Freedmen

Proclamation

Reconstruction

War
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Catalogue of Lessons:

Lesson 1: Contraband 

Slaves liberate themselves and attach themselves to the Union Army from the earliest days of the war. The Union soldiers described these people as “contraband” and initially traded food to have them work as cooks, manual laborers, teamsters, and laundresses. 

Sources:

“Contrabands of War”: http://www.civilwarhome.com/contrabands.htm

National Park Service, “Living Contraband - Former Slaves in the Nation's Capital During the Civil War”: http://www.nps.gov/cwdw/historyculture/living-contraband-former-slaves-in-the-capital-during-and-after-the-civil-war.htm

Alisea McLeod, “Rethinking Emancipation...Restoring Families”: http://www.lastroadtofreedom.com/
 

Lesson 2: The Emancipation Proclamation 

The teacher leads a whole group activity to make a map showing the extent of slavery, what the Emancipation Proclamation included, and what it did not include.  

Lesson 3: Black Soldiers

Students read a quotation from Fredrick Douglas
 about the importance of Black men serving in the Union Army. They look at photos from the National Archives showing Black people in proximity of the Union Army. Students make a list of how many jobs Black men and women could do in the Union Army and Navy.

Photos:

“The 26th U.S. Colored Volunteer Infantry on parade, Camp William Penn, Pa., 1865. 165-C-692”: http://www.archives.gov/research/military/civil-war/photos/images/civil-war-006.jpg

“A black family entering Union lines with a loaded cart. 200-CC-657”: http://www.archives.gov/research/military/civil-war/photos/images/civil-war-012.jpg

Lesson 4: Reconstruction Amendments
The teacher explains how the war led to freedoms and rights being granted to people who did not have those rights before the war. The students make a table containing the meaning of each amendment.

Lesson 5: Amendments
Students work in small groups to describe the effects of Amendments 13,
 14,
 and 15
 and consider:

· How did the lives of people change? 
· How did the Ku Klux Klan attempt to stop African Americans from voting? 

· How did these amendments lead to poll taxes?
· How did this later impact the movement to register voters?

Lesson 7: 14th and 15th Amendments 

The students use the Library of Congress Civil War and Reconstruction website (http://www.loc.gov/topics/content.php?subcat=8)
 and read First Person Narratives of the American South, 1860-1920. Find two articles and compare and contrast the two articles on the rights and freedom the slaves obtained from the 14th and 15th Amendments. Write a narrative to compare the articles including the facts and opinions. They research one topic that we have not discussed yet that is on the page. 
Course Title: Underground Railroad in the Ohio River Valley 
Grade Level: Fourth Grade

Unit: End of Slavery

Assessment Task 1
Abstract
Students determine how they would feed, clothe, shelter, and provide work for the Contrabands. They give reasons both for keeping them and for sending them back to their masters. 
Prompt
Civil War equipment:

C&D Jarnagin Co., Inc., Online Catalog: http://www.jarnaginco.com/catframe.html

Fall Creek Suttlery: http://www.fcsutler.com/
 

United Nations High Commissioner for Refugees:
“UNHCR: The UN Refugee Agency:” http://www.unhcr.org/cgi-bin/texis/vtx/home
 
Directions
Your commanding officer has given you the task of feeding, clothing, sheltering, and providing work for the Contrabands that have come to your part of the army looking for safety and freedom. Present a plan to your officer on how you should feed, clothe, shelter, and provide work for all of these people. You know some of the officers welcome the Contrabands while others want to send them back to their masters. List the arguments that can be made for each side. You know that your officer will be accused by East coast newspapers of wasting taxpayer money if the work given to Contrabands is not useful, but you also know that the War Department will not permit you to allow the Contrabands to become soldiers. Write a report to your commanding officer explaining how you would handle all of these needs. Compare this to what the United Nations Commissioner for Refugees does when a camp is set up in a place like Turkey outside of Syria for refugees. 

Procedures

Students look at websites of Civil War equipment to determine what might be available to provide Contrabands with clothing and shelter. Students then write their plan, including their arguments for each side (for and against caring for Contrabands) and how each side attempts to deflect criticism. Include their comparison to a present day refugee camp. Students present their report to the local Civil War Roundtable.  
Scoring Rubric:

	Benchmark
	1
	2
	3
	4

	SS.4.4.3 2007

Explain how both parties can benefit from trade and give examples of how people in Indiana engaged in trade in different time periods.

SS.4.2.7 2007

Roles of Citizens: Use a variety of information resources to take a position or recommend a course of action on a public issue relating to Indiana's past or present.
	Give a reason to keep them and a reason to send them back to their masters.
	List ways to feed, shelter, clothe, and provide work. 

    Give a reason to keep them and a reason to send them back to their masters.
	List ways to feed, shelter, clothe, and provide work. 

    Provide evidence that the work is useful.
    Give a reason to keep them and a reason to send them back to their masters.
	List ways to feed, shelter, clothe, and provide work. 

    Provide evidence that the work is useful.
    Provide evidence that the work does not make them part of the army. 

    Give a reason to keep them and a reason to send them back to their masters. 


Course Title: Underground Railroad in the Ohio River Valley 
Grade Level: Fourth Grade

Unit: End of Slavery

Assessment Task 2

Abstract

Many African Americans wanted to fight as soldiers during the Civil War. Students are to write a letter from the perspective of a free Black person to President Lincoln encouraging him to allow the army to accept Black soldiers (to form units such as the 28th Regiment of U.S. Colored Troops). 

Prompt

• Website summarizing the 28th Regiment: http://www.in.gov/iwm/2397.htm
 
• Wilma King’s Children of the Emancipation.
 

Directions 

“The treatment of African Americans in the time leading up to the Civil War, the allowance of African Americans as soldiers, and Lincoln’s Emancipation Proclamation all contributed to the attainment of equality in the United States and, more specifically, north of the Ohio River. The Emancipation Proclamation, which ended slavery in “rebellious” states, immediately freed 50,000 slaves who were already behind Union lines. Nearly all the rest were freed as Union armies advanced. Today, take on the role of a free Black person in order to write a letter to President Lincoln. This letter should focus on thanking the President for passing the Emancipation Proclamation. It should also ask Lincoln to allow Black people to serve as soldiers, and should offer advice as to what can be done in the future to bring equality to the United States.  


To assist in writing your letter, you may review the given Internet sources. You may also further research the topic online to gain further insight in order to making your letter more enticing. Students must also prepare to read their letters to an Abraham Lincoln reenactor at the cultural center on Friday. Your letter should include all of the following:

· A thankful message to the president for his Emancipation Proclamation.
· A request that African Americans be allowed to serve in the Union army, and reasons why Lincoln should grant this request.
· Acknowledge a reason why popular pressure would hold back the president.

· Suggestions for furthering equality in the United States.”

Presently women are not allowed to serve in combat units in the United States military forces. Here is one opinion on that idea http://www.washingtonpost.com/opinions/five-myths-about-women-in-combat/2011/05/25/AGAsavCH_story.html
 Do you agree or disagree?
Procedure

Have students research their topic and then write their letter. On Friday, the students travel to the local cultural center to present their letters to an Abraham Lincoln reenactor. 

Scoring Rubric

	Benchmark
	1
	2
	3
	4

	Students write a letter to President Lincoln from the perspective of a free Black person 

(SS 4.1.8).   
	Student gives 1 reason to thank President Lincoln for the Emancipation Proclamation. Letter asks for Black men to be allowed into the army. 


	Student gives 1 reason to thank President Lincoln for the Emancipation Proclamation. Letter asks for Black men to be allowed into the army and gives 1 reason why they should be accepted. 

Letter provides 1 suggestion for bringing future equality to the United States.  
	Student gives 1 reason to thank President Lincoln for the Emancipation Proclamation. Letter asks for Black men to be allowed into the army and gives 2 reasons why they should be accepted. 

Letter provides 1 suggestion for bringing future equality to the United States.  
	Student gives 2 reasons to thank President Lincoln for the Emancipation Proclamation. Letter asks for Black men to be allowed into the army and gives 3 reasons why they should be accepted. 

Letter provides 1 suggestion for bringing future equality to the United States.  


Course Title: Underground Railroad in the Ohio River Valley 
Grade Level: Fourth Grade

Unit: End of Slavery

Assessment Task 3
Abstract

Students compare and contrast two documents about the Emancipation Proclamation. They work with a partner to discover the significant changes from the draft to the final version of the Emancipation Proclamation. Students write a brief rationale of why Abraham Lincoln might have made more than one change to the Emancipation Proclamation. 

Prompt

· Open discussion with what the students know about the Emancipation Proclamation and President Lincoln. (K-W-L Chart)

· Preliminary Emancipation Proclamation, 1862 (http://www.archives.gov/exhibits/american_originals_iv/sections/preliminary_emancipation_proclamation.html# )

· Emancipation Proclamation, January 1, 1863

(http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/)

· Allen C. Guelzo and Michael Lind, Abraham Lincoln as a man of ideas.
 
· EL Civics. “Emancipation Proclamation: Civics, History, and Government”: (http://www.elcivics.com/emancipation-proclamation.html)
  

· Explanation of how to cite resources: (http://www.library.cornell.edu/resrch/citmanage/mla)

Directions

“We have been studying about the end of slavery. Abraham Lincoln became president of the United States and wrote the Emancipation Proclamation. The Emancipation Proclamation was a law that proclaimed the freedom of slaves in the states in rebellion. Later 13th Amendment came into effect, stating that slavery was illegal everywhere in the United States. Now we are going to examine the comparisons and differences of the Emancipation Proclamation in 1862 vs. 1863. With your partner:
· Make three comparisons between the documents 

· Look for significant changes between the draft and final version of the Emancipation Proclamation

· Find the positives and negatives about passing the Emancipation Proclamation and display these on a T-Chart

After you have completed the compared the documents, write a brief rationale for why Abraham Lincoln might have made two changes to the Emancipation Proclamation. 
Find and read an example of an executive order. http://www.whitehouse.gov/briefing-room/presidential-actions/executive-orders
 Do you agree with it or disagree with it? Why would someone argue with you about this? What would their side be? Make sure to explain your reasoning in stating your opinion about the country today.

Procedure

The students work with partners to look at documents. The teacher provides digital copies the Emancipation Proclamation documents from 1862 and 1863. After the discussion about the Emancipation Proclamation, the students work together with partners to compare the documents. Then they individually write their own rationale about the changes Abraham Lincoln made between the two documents. Help students and guide them in looking for significant comparisons and differences between the two documents. Students display work in the community library. 
Scoring Rubric

	Benchmarks
	1
	2
	3
	4

	Summarize the impact of Abraham Lincoln’s presidency on Indiana and describe the participation of Indiana citizens in the Civil War (4.1.8)
	   1 comparison statement

 1 reason Lincoln made changes to the document

1 example of an executive order 


	    2 comparison statements

1 reason Lincoln made changes to the document

1 example of an executive order 


	   3 comparison statements

1 reason Lincoln made changes to the document

1 example of an executive order 


	  4 comparison statements

2 reasons Lincoln made changes to the document

1 example of an executive order 




Course Title: Underground Railroad in the Ohio River Valley

Grade Level: 4th Grade

Unit: End of Slavery
Assessment Task 4

Abstract

This task is designed to assess the students’ ability to create a presentation about a citizen north of the Ohio River during the Civil War. In the presentation, they discuss the role of citizens north of the Ohio River during the Civil War and how these citizens felt about Abraham Lincoln’s presidency and the Emancipation Proclamation.  

Prompt

The students learn about the Civil War and how people in the United States were affected by the war.  They also learn about how Abraham Lincoln influenced the Civil War and the Emancipation Proclamation.

Students use these resources and any others that they find.

“The Emancipation Proclamation”: (http://www.archives.gov/exhibits/featured_documents/emancipation_proclamation/)
 

“Historical Documents: Emancipation Proclamation, 1863”: (http://www.pbs.org/wgbh/aia/part4/4h1549.html)

“The Emancipation Proclamation, January 1, 1863”: (http://www.nps.gov/ncro/anti/emancipation.html)

David Herbert Donald, Lincoln.

Allen C. Guelzo and Michael Lind, Abraham Lincoln As a Man of Ideas.
 

Directions

“You are going to have the opportunity to learn about citizens north of the Ohio River during the Civil War.  Research and find out about what kind of influence these citizens had during the Civil War. You need to include information about how citizens felt about Abraham Lincoln’s presidency and the Emancipation Proclamation.  Be sure to include information about those who both agreed with his decisions and those who did not agree with his decisions.  Also, share how you would have felt about it all if you lived during this time and why.  Abraham Lincoln had supporters and also people who did not support him, as all presidents do.  I want you to also do some research about the work that Barack Obama has done, and how people feel about it.  Try to find one big change he has made, or is in the process of making that has many followers, but also many that do not support it, like Lincoln’s choice of the Emancipation Proclamation.  Include this in your presentation.  You have the opportunity to practice in small groups, and then later this week we will give these presentations for a group at the public library.”

Procedure

The students use the information they find to create their presentation.  They practice their presentation for a small group of students, and then later in the week they present for a group at the local public library.

Scoring Rubric

	Benchmark
	1 point
	2 points
	3 points
	4 points

	Students explain the influence that Indiana citizens had during the Civil War and how they were affected by the War (SS 4.1.7; SS 4.1.9).
	Students give no examples of how citizens influenced the war in their presentation.  

   Students provide no examples of how the war changed them.
	Students give 1 example of how citizens influenced the war in their presentation.  

   Students provide 1 example of how the war changed them.
	Students give 2 examples of how citizens influenced the war in their presentation.  

   Students provide 2 examples of how the war changed them.
	Students give 3 examples of how citizens influenced the war in their presentation.  

   Students provide 3 examples of how the war changed them. 

	Students explain how citizens felt about Lincoln’s Presidency (both supporters, and non-supporters) and the Emancipation Proclamation (SS 4.1.8).
	    Students give 1 example of how people supported the Emancipation Proclamation.
	Students give 1 example of how people supported Lincoln’s presidency.

    Students give 1 example of how people supported the Emancipation Proclamation.
	Students give 1 example of how people supported Lincoln’s presidency.

    Students give 1 example of how people supported the Emancipation Proclamation and 1 example of how people disagreed with it.
	Students give 1 example of how people supported Lincoln’s presidency and 1 example of how people disagreed with his presidency.

    Students give 1 example of how people supported the Emancipation Proclamation and 1 example of how people disagreed with it.

	Students discuss any decisions that Barack Obama has put into action; they discuss why some people agree with it, and some people do not agree with it.
	Students discuss 1 decision that Barack Obama has put into action.
	Students discuss 1 decision that Barack Obama has put into action, they list 1 reason why some people agree with it, and 1 reason some people do not agree with it.
	Students discuss 1 decision that Barack Obama has put into action, they list 2 reasons why some people agree with it, and 2 reasons some people do not agree with it.
	Students discuss 2 decisions that Barack Obama has put into action, they list 2 reasons why some people agree with them, and 2 reasons some people do not agree with them.


Course Title: Underground Railroad in the Ohio River Valley 
Grade Level: Fourth Grade

Unit: End of Slavery

Assessment Task 5

Abstract 

The students produce a poster based on the 13th, 14th and 15th Amendments. There are three parts to the poster, which includes the student’s definition of the Amendments, a picture, and the importance of the amendments. After the students complete the posters they discuss how people had different viewpoints about the amendments. 

Prompt

“Write a definition of the 13th, 14th and 15th Amendments in your own words on two separate posters. Draw a picture on each one that represents your definition of the Amendment. Write why the Amendment was important to addition to the Constitution.  Use the following resources to research your posters:

Independence Hall Association, Bill of Rights and later amendments:

http://www.ushistory.org/documents/amendments.htm 

Shmoop.com, 13th amendment:

http://www.shmoop.com/constitution/13th-amendment.html

Shmoop.com, 14th amendment:

http://www.shmoop.com/constitution/14th-amendment.html

Shmoop.com,15th amendment:

http://www.shmoop.com/constitution/fifth-amendment.html

University of North Carolina at Chapel Hill, “First-Person Narratives of the American 

South, 1860-1920”: http://memory.loc.gov/ammem/award97/ncuhtml/fpnashome.html
”
Directions 

The students explore the resources included in the lesson to gain more knowledge on the topic, and then read the Amendments and create a definition for the Amendments in their own words. They write their definition on the top portion of poster. They draw a picture underneath that represents the Amendment. At the bottom part of the poster, the students explain why the Amendment was important to add to the Constitution. Finally, they present their posters to the class and the rest of the class respond to the student views of the poster. The posters are displayed around the public library for the community to view. 
Procedure 

The teacher provides the students with a handout with the 13th, 14th and 15th Amendments. The students should read the Amendments and complete the poster with the required information. The teacher explains the prompts for completing the poster. After the students complete the poster they discuss how people had different views on the Amendments. The teacher explains why the Amendments are still important today. The teacher makes connections to real-world issues, including how the 15th Amendment relates to illegal immigration. The teacher asks: Do you feel as though illegal immigrants should have the right to vote, and should a child born in the United States to an illegal immigrant be considered a citizen?  The last discussion explores student thoughts on how life would change if these Amendments did not exist. 

Scoring Rubric 

	Benchmark
	1
	2
	3
	4

	Create a poster covering the information about the 13th, 14th and 15th Amendments. 

 4.2.2 Describe individual rights, such as freedom of speech, freedom of religion and the right to public education, that people have under Indiana’s Bill of Rights (Article I of the Constitution).
	There is no poster provided.
	Poster includes only 1 of the prompts.
	Poster includes only 2 of the prompts.
	Poster includes all 3 of the prompts.


Course Title: The Underground Railroad in the Ohio River Valley

Grade Level: 4th Grade

Unit: End of Slavery

Assessment Task 6

Abstract

Students research one side of an issue and find the facts to support it in a debate on whether or not the 13th, 14th, and 15th amendments are necessary and fair.

Prompt

The students learn about the 13th, 14th, and 15th amendments in the Constitution. They learn when these amendments were put into place during the Civil War era.  They learn how to find facts to support their side of the issue during the debate. They use the following resources:
· “Notes on the Amendments”: http://www.usconstitution.net/constamnotes.html

·  U.S. Constitution, Amendments 11-27:
http://www.archives.gov/exhibits/charters/constitution_amendments_11-27.html
 
· “The Constitution for Kids”: http://www.usconstitution.net/constkids4.html
 

· Alfred Avins, The Reconstruction Amendments' Debates; The Legislative History and Contemporary Debates in Congress on the 13th, 14th, and 15th Amendments.
 
Directions

“You are going to participate in a debate.  You will be assigned either the “pro” or the “con” side of the argument.  You will arguing whether the 13th, 14th, and 15th amendments to the Constitution are fair and necessary in the U.S. Constitution.  They were added during the Civil War Era; some people were for their addition, and others were against them. Once you have prepared your debate with your group, you perform your debate for a group at the local community center. Be prepared to answer questions from both the audience and your opponents.”

“People continue to debate the 14th amendment today when people question who should have US citizenship.  Each group has the opportunity to talk about their feelings about the 14th amendment and how immigration should be handled with that amendment.  Ask each other questions and be informed of things that take place in our government.”

Procedure

The students split into two groups.  One group will be assigned the position of “pro” 13th, 14th, and 15th amendments and the other will be assigned “con” these amendments. They have time to research and make plenty of notes to make a solid argument for their side of the issue.  Later in the week they do this debate in front of a group at the local community center.

Scoring Rubric

	Benchmark
	1 point
	2 points
	3 points
	4 points

	Students explain their side of the argument about the 13th, 14th, and 15th amendment (SS 4.2.2).
	Students thoroughly explain their side of the 13th, 14th, and 15th amendments.  They have at least 5 statements.
	Students thoroughly explain their side of the 13th, 14th, and 15th amendments.  They have at least 7 statements.
	Students thoroughly explain their side of the 13th, 14th, and 15th amendments.  They have at least 9 statements.
	Students thoroughly explain their side of the 13th, 14th, and 15th amendments.  They have at least 11 statements.

	Students use facts in their debate (SS 4.1.16).
	Students use 2 facts in their argument.  
	Students use 3 facts in their argument.  
	Students use 4 facts in their argument.  
	Students use 5 facts in their argument.  

	Students discuss their belief about how the 14th amendment is interpreted today with the issue of immigration.
	Students explain their side of the immigration issue in the context of the 14th amendment.  They have at least 5 statements supporting their position.
	Students explain their side of the immigration issue in the context of the 14th amendment.  They have at least 7 statements supporting their position.
	Students explain their side of the immigration issue in the context of the 14th amendment.  They have at least 9 statements supporting their position.
	Students explain their side of the immigration issue in the context of the 14th amendment.  They have at least 11 statements supporting their position.

	Students are able to answer questions posed by the opponents, audience, and teacher.
	Students are unable to answer any of the questions asked by the teacher and the audience.
	Students can answer most questions asked by the teacher and audience.  They struggle with no more than 2 questions.
	Students can answer most questions asked by the teacher and audience.  They struggle with no more than 1 question.
	Students are able to answer all of the questions asked by the teacher and audience.
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